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WWhen EEducators SSpeakpeak...

We would like to hear from you!  If you have an original quote or anecdote that you would like to share with other faculty about your
teaching experiences here at HPU, please send them to the Teaching and Learning Center along with your name, your title, and your
permission to publish it in the Po`okela.

The Po‘okela newsletter is a
bimonthly publication featuring
articles of interest to faculty
regarding pedagogy, scholarship,
and service at Hawai‘i Pacific
University.   

“We could learn a lot from crayons; some are sharp, some
are pretty, some are dull, while others bright, some have
weird names, but they all have learned to live together in
the same box."

~ Anonymous

“The essence of an international education is the acquisition
of empathy.”

~ James W. Fulbright

"A teacher is one who makes himself progressively
unnecessary." 

~ Thomas Carruthers

“What lies behind us and what lies before us are small
matters compared to what lies within us.”

~  Ralph Waldo Emerson 

"Don't judge each day by the harvest you reap, but by the
seeds you plant.”

~ Robert Louis Stevenson 

"How far you go in life depends on your being tender with
the young, compassionate with the aged, sympathetic with
the striving, and tolerant of the weak and strong. Because
someday in life you will have been all of these.”

~ George Washington Carver

“Greatness is not in where we stand, but in what direction
we are moving. We must sail sometimes with the wind and
sometimes against it -- but sail we must and not drift, nor lie
at anchor.”

~ Oliver Wendell Holmes

"Don't waste life in doubts and fears; spend yourself on the
work before you, well assured that the right performance of
this hour's duties will be the best preparation for the hours
and ages that will follow it."

~ Ralph Waldo Emerson

Quotes from http://www.wisdomquotes.com

boat" at the end of high school.  Now they
have come back, and I can't tell you how
much anxiety some of them have.  I am so
proud of them because I have seen what
we can mean in their lives.  Your students
may or may not tell you about themselves.

Over the years, I have had students
who are marrying, divorcing, pregnant,
going hungry, trying to work their way off
welfare within the strict requirements and
time limits of that program, escaping from -
or still in - situations of spouse or partner
abuse or the sex industry, or even
homelessness.  I have had students who
were badly abused as children, and raised
in the foster care system.  Others are
struggling with mental illness or substance
abuse - it's not as rare as you would think,
either in the general population or in our
students.  

During a semester some become
seriously ill.  Some are coping with the
illness or problems of family members at
home.  Many are balancing work, school,
and childrearing.  Some will be following
devastating news from home.  If something
awful happens anywhere in the world, a
tsunami, a World Trade Center, chances
are that we have students who have
connections there.  In other words, our
students are marvelously tough and
adaptable, but also incredibly vulnerable.  

You may wonder why we have to think
about these things.  Aren't we teachers
whose job is to deliver education?   Well, let
me ask you for a moment to think about the
teachers who meant the most in your life.
Weren't these teachers who built bridges to
you through their caring?  Even if you
remember them for their brilliance in their
subject area, didn't they make that subject
a p p r o a c h a b l e ,  c o m p r e h e n s i b l e ,

Building ConnectionsBuilding Connections
Adapted from a keynote address given by Dr. Mary Sheridan at New Faculty Orientation 

(Fall 2005).  Reprinted with permission.
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work training at the University of Illinois -
Chicago.  A career social worker, especially
in health care, she was co-founder and
board member of the National Association
of Apnea Professionals, and serves on
community boards. Her most recent
pubications are in the area of Munchausen-
by-proxy- (a form of child abuse).  She
teaches in the BSW and Human Services
programs.

BBefore we can build a bridge, we must
know what is on each side, and what is the
gulf that separates us.

In this case, we are talking about
building bridges that connect us with our
students. The gulf between is our
preconceptions or ignorance, our different
life experiences and worldviews.

Let me tell you a little bit about our
students, as I have experienced them.  For
some of you who have been adjuncts, I
know this is "old news."  You have already
heard about our diversity.  Sometimes we
take it for granted, because our students
seem to do so well.  But diversity means
that many of our students have seen and
experienced things that most of us can
hardly imagine.  In my years with HPU, I
have experienced students who were
present at Tian’anman Square, or were
refugees from Sudan.  Some have been
raised in cultures that taught them that
whatever a teacher says is right, take it in,
don't disagree. (Some days I wish that more
students believed that!)

For many students, HPU provides a
second chance.  For one reason or another-
often poverty, pregnancy, or lack of a clear
direction in their lives, they "missed the

cont’d on p.2



Few will have the greatness to bend
history itself, but each of us can work to
change a small portion of events, and in
the total of all those acts will be written the
history of this generation.  It is from
numberless diverse acts of courage and
belief that human history is shaped.

~  Robert  Kennedy

“The Cumulative Effect of
Your Actions”

There is a cumulative effect of
every professor action.  Everything
we do has an impact.  Everything
we do adds up for good and bad,
positive and negative, successful
and unsuccessful outcomes.

This is not a leadership theory.  It
is a law that is at work all the time.
Everything you do counts - it accumulates
to become part of a whole.  It’s amazing
how much small actions can influence our
lives and the lives of students.  A professor
is more likely to “give up” on a student
because of a series of little incidents rather
than a big one.  In fact, we’re apt to provide
strong support when a student makes one
big mistake.

As a professional educator, you must
never discount how important your every
action is.  You also need to be aware of how
vital every encounter is.  Believe it or not,
students may think you are the best
professor in the world simply because you
say “Hi” to them or think you’re not a good
professor because you don’t acknowledge
their presence.

If you understand the power of the
Law Of Cumulative Actions, you might start
making it a priority to offer considerate
assistance and make caring gestures
where they are least expected.  

So often we drum into students the
need to extend themselves - yet we fail to
extend ourselves.  Remember, students are
altered in some way by every contact you
have with them.  The effective professor
knows the directional choice of our actions
remains with us.  If we  respond to the big
need in professional and helpful ways, our
influence will grow.  Positive gestures that
are not expected give the most pleasant
surprise of all.

Elizabeth F. Barkley, Patricia Cross and
Claire Howell Major. Published by Jossey-Bass
Publishing, 2005.

This handbook is an excellent resource for
faculty and other educators who are serious
about transforming student learning into an
“active” process.  

“Collaborative Learning”, sometimes used
interchangeably with the term “Cooperative

Learning”, has become a buzzword in many campuses, as educators
move away from the traditional direct approach to teaching and begin to
involve their students in learning outcomes.  

The book is divided into three main sections: the first lays out the
case for collaborative learning, the second  aims to ease the teacher into
the process of implementing collaborative learning techniques into
his/her classroom - taking the onus off the teacher as the imparter of
knowledge and shifting his/her role to that of facilitator.  The teacher now
becomes a member, along with the students, of a community in search
of knowledge, who imparts a new set of skills (group management and
teamwork, interdependence, conflict resolution) to students as they
become active learners.

The authors use the acronym “CoLT” (Cooperative/Coolaborative
Learning Techniques) throughout this handbook.  Part three provides no
less than thirty techniques for collaborative learning which the
teacher/educator may employ for discussion, reciprocal teaching, or
problemsolving.  Each chapter begins with an explanation of the purpose
behind the activity and its anticipated learning outcomes.

College-level educators will find this an extremely valuable resource
to add to their understanding, and practice of, collaborative learning in
their classes.  

This book is available for reference at the TLC resource center.  It
can also be purchased online at www.josseybass.com.

�
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The ProfessorThe Professor

in the classroom
...

– Excerpts from “The Cumulative Effect of Your Actions” The
Professor in the Classroom. 11.11 (February 2005) Reprinted
with permission.

Book ReviewBook Review
by Sandra Meyer

7

Building ConnectionsBuilding Connections
continued from page 1

TTo publish your articles in the o publish your articles in the Po‘okelaPo‘okela newsletter:newsletter:
Everyone has favorite classroom tricks or stories. Help us celebrate yours, and encourage others to try out your best ideas! We
are looking for lots of short, personal experience pieces. Focus on teaching and learning, describe pedagogy that has worked
well for you, and write in a style/tone and from a point of view that would make your idea accessible to and adaptable by readers
in other disciplines.  If you are interested in writing an article, please send your title and article to Sandra Meyer at
smeyer@hpu.edu or to 1188 Fort Street Mall, Suite 139, Honolulu, HI 96813. Articles may range anywhere from 150 to 1,000
words and are subject to peer committee review before publication. The TLC maintains editorial rights over materials published
in this newsletter.

i n t e r e s t i n g ?

Social work teaches that, in order
to make change, relationship is vital.
That's the principle behind Weight
Watchers, personal trainers, and
Universities that don't simply hand
students textbooks and tests.  

So how shall we begin building
bridges from us to our students?  I
believe that the foundation we use is
our common humanity.  We know that
we are very ordinary, flawed human
beings with laundry on the floor at
home while we're up in front of the
room "professing.'  Our students don't
always know this.   (And we don't have
to tell them about the dirty laundry.)
But I do believe that, for most of us, we
should not hold ourselves out as the
impossibly august professors, but as
fellow learners a bit farther along the
path.  

Overall, we recognize that no
matter how important school is,  there
is something more important.  We are
human beings together.  And that
means that sometimes world events,
or the annual fall depression that hits
about the beginning of November, or
personal events, sometimes are more
important than the lesson you have
planned for the day.  Is your lesson
unimportant?  That's not what I said.
But on 9/11, some teachers walked
into the classroom and started class as
though nothing had happened.
Everything we do teaches, one way or
another.  What lesson did these
teachers teach about being human in
the world?

Social workers have a saying:
"Start where the client is".  It means
that you ask the client, “What brings
you here today?" before you say, "Fill

�

effective to turn the joke on myself.  
Most of all, love your students - in

an appropriate way, of course.  Love
them enough, first of all, to share your
love of a discipline in a way that invites
them to love it too.  Care about their
success.  Sometimes you hear caring
teachers say, "I won't allow that student
to fail my class!"  Care about your
students' growth and lives as people.
You are one pillar of the bridge.  Reach
out, meet their hands, to create the
span.  

Let us all model for them the best of
what it means to be a loving, caring,
engaged human being.  

out these papers, and I need to see
your rent receipt."  It's a very practical
saying, because people can't pay
attention to you until they get their own
concerns out of the way.  It only says,
"Start." Once you have met their
concerns, you can go on to what you
want to cover.  Otherwise, you may
present the lesson, but it will fall on
deaf ears.

There will be days that, for
whatever reason, you walk into the
classroom and students are not ready
to learn what you want them to learn.
Or you sense, by 25 pairs of glazed-
over eyes, that they're not with you.
This is the time to ask, "What's going
on?" not as an accusation, but
because you want to find out.  Take a
few minutes to talk with the students,
pe rhaps  g i ve  t hem some
encouragement or at least a little
understanding.  Then you'll usually find
that they are ready to learn.

I don't believe that the teachers
who ignored 9/11 were heartless,
although they appeared that way to
their students.  I think they probably
didn't know what else to do.  When I
don't know what to do in my classes, I
tell the students that and ask that we
problem-solve together.  They have
never let me down.  After all, many are
responsible adults in their "other" lives,
and that's what we're trying to teach
the young ones.  Other things that you
can do in an overwhelming situation
are to ask for a time of silence.  Or
simply ask them to talk about how they
are feeling.

One thing we do have to be
careful of is humor.  Those of you who
are new to teaching may think of
yourself as just another person, but
you have a lot of authority and status in
the classroom.  Use it well.  Students
can't fight back.  I've found it most

Hawai‘i Pacific University
1188 Fort Street Mall, Suite 139

Honolulu, HI 96813-2784

(808) 356-5250

Collaborative 
Learning 

Techniques

- a Handbook for

College Faculty

Learning is not a spectator sport..
Students do not learn much just by
sitting in class listening to teachers,
memorizing prepackaged assignments,
and spitting out answers.

They must talk about what they are
learning, write about it, relate it to past
experiences, apply it  to their daily
lives.  They must make what they
learn part of themselves.

~Seven Principles for Good
Practice, AAHE Bulletin No. 39(March
1987)
hhhhhhhhhhhhhhh

H o w  W e  L e a r nH o w  W e  L e a r n
10% of what we READ
20% of what we HEAR
30% of what we SEE

50% of what we SEE and HEAR
60% of what we WRITE

70% of what we DISCUSS
80% of what we EXPERIENCE

And 90% of WHAT WE TEACH
EACH OTHER

~ From the website of the
Teaching and Learning Center, University of
Nevada, Las Vegas (September 2005).
Adapted from the Handbook on Teaching
Undergraduate Science Courses by Gordon
Uno.

Praise for PunctuationPraise for Punctuation

IIf we value the way we have been trained to think by centuries of
absorbing the culture of the printed word, we must not allow the language to
return to the chaotic ‘scripto continua’ swamp from which it so bravely
crawled less than 2,000 years ago.

We have a language that is full of ambiguities; we have a way of
expressing ourselves that is often complex and allusive, poetic and
modulated; all our thoughts can be rendered with absolute clarity if we
bother to put the right dots and squiggles between the words in the right
places.

Proper punctuation is both the sign and the cause of clear thinking.  If
it goes, the degree of intellectual impoverishment we face is unimaginable.

~ Lynne Truss in “Eats, Shoots & Leaves: The Zero Tolerance
Approach to Punctuation", Gotham Books, 2004.
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What Makes a Good TWhat Makes a Good Teacher?eacher?
by Peter C. Beidler

What Makes a Good TWhat Makes a Good Teachereacher
continued from page 4

"How can we do anything with the students the Admissions
Office is sending us these days?", "My goodness, I've never
had such a hopeless set of students", "Don't the high schools
teach them anything anymore?", "How do they expect us to
teach these kids at 8 a.m.? All they do is sleep after partying
all night." "This profession surely isn't what it used to be.”

I remember casting ourselves in victims' roles gets
us off the hook, but we teachers ought to enjoy being on the
hook.  We ought to enjoy, not eternally complain about, the
challenges students give us.  Why do we think we deserve
smart, self-motivated, hard-working, wide-awake students-
students who do not really need to be taught?  Why do we
think we deserve not to be challenged?  I do not always
succeed in being positive about my students or my job, but
when I feel the need to scratch my cynical itch, I remind
myself that the teachers I admire the more are sometimes
frustrated, usually underpaid, always overworked, but rarely
cynical or negative, and then almost never about students.

4. Good Teachers Never Have Enough Time

Just about all of the good teachers I have known are
eternally busy.  They work 80-100 hour weeks, including both
Saturdays and Sundays. Their spouses and families
complain, with good reason, that they rarely see them.  

The reward for all this busy-ness is more busy-ness.
The good teachers draw the most students, get the most
requests for letters of recommendation, work most diligently
at grading papers, give the most office hours and are most
frequently visited during those office hours, are most in
demand for committee work, work hardest at class
preparations, hardest learning their students' names, take the
time to give students counsel in areas that have nothing to do
with specific courses, are most involved in professional
activities off campus.

For good teachers the day is never done.  While it
does not follow that any teacher who keeps busy is a good
teacher, the good teachers I know rarely have time to relax.
The good teachers I know find that they are as busy teaching
two courses as teaching three.  They know that they do a
much better job with the two courses than the three because
they give more time to the individual students, but they also
know that for a responsible teacher the work of good teaching
expands to fill every moment they can give to it.  They might
well complain about how busy they are, but they rarely
complain, partly because they don't want to take the time to,
partly because they don't like whining.  Actually, they seem
rather to like being busy.  To put it more accurately, they like
helping students and have not found many workable shortcuts
to doing so.

5. Good Teachers Think of Teaching as a Form of
Parenting

No one likes to think of college teaching as in loco
parentis, but the best teachers I know seem to find that their

best teaching feels a lot like parenting.  By that they do
not mean that as teachers they set curfews or lock the
dorms up at 11 p.m. or take away television privileges for
students who get below a C or confiscate X-rated videos
or Jack Daniels.  It does not mean that they offer sex
education (though they will, if a student trusts them
enough to ask), and it does not mean that they offer
spiritual instruction (unless a student asks them to).  

But good teachers seem to find that the caring
that goes into their teaching feels a lot like the caring that
goes into parenting.  It means knowing when to stand firm
on a deadline or a standard of excellence, and when to
bend or apologize.  It means knowing when to give
students someone to talk with, when to be the rock that
students can test themselves by trying to move out of the
way.   It means knowing the difference between soft
caring and tough caring.  It means recognizing that
students are adults - sort of.

Looking back, I know that as a student I found
several father and mother figures among my teachers.
And now, at a time in my life when all four of my own
children are in graduate school, I know that they are
finding replacement parents out there, teachers who are
continuing and in some ways correcting the job my wife
and I did as parents.  But mostly I know that I feel
especially comfortable with college students these days.
Having just come away from years of parenting young
people very much like the ones I see in my classrooms, I
feel that I know them, their insecurities, their problems,
their capacities.  I feel that I have a reasonably sure
instinct about when to stand firm and when to bend, when
to be someone to talk with and when to say "Well, see
you in class tomorrow" and when to say "Got time for a
coffee?" Actually, it feels a lot like love.

This is the first of a two-part series by Peter C.
Beidler from Inspiring Teaching, Carnegie Professors of the
Year Speak, John K. Roth General Editor,  Anker Publishing
Company, Inc., Bolton, MA. Copyright © 1997 by Anker
Publishing Company, Inc.  All rights reserved. ISBN 1-
882982-13-4 Anker Publishing Company, Inc. 176 Ballville
Road P.O. Box 249 Bolton, MA 1-882982-14-2.
[www.ankerpub.com].   Re-produced by Rick Reis in
"Tomorrow's Professor", available online at
http://ctl.stanford.edu/Tomprof/index.shtml. Reprinted
with permission.

In this essay I want to talk about 10 of the
qualities that make a good teacher.  My method is
absolutely unscientific. My evidence is personal,
memorial, observational, and narrow. I have known
teachers in Indiana, Pennsylvania, Arizona, Texas,
England, and China.  Like Henry David Thoreau, I refuse
to apologize for writing so much about myself.  There is,
simply, no one else I know as well.  My hope is that my
readers will be inspired to think far less about what I have
noticed makes a good teacher than about what they
themselves have noticed.

1. Good Teachers Really Want to Be Good Teachers

Good teachers try and try and try, and let students
know they try.  Just as we respect students who really try,
even if they do not succeed in everything they do, so they
will respect us, even if we are not as good as we want to
be.  And just as we will do almost anything to help a
student who really wants to succeed, so they will help us
to be good teachers if they sense that we are sincere in
our efforts to succeed at teaching.  Some things teachers
can fake.   We have, for example, to act our way into letting
our students know that we can't think of any place we
would rather be at 8:10 on a Friday morning than in a class
with them talking about the difference between a comma
splice and a run-on sentence.  

An acting course is a good preparation for a life in
the classroom because it shows us how to pretend.  Our
students probably know on some level that we would
rather be across the street sipping a cup of Starbucks®
coffee than caged up with 24 pasty-faced first years who
count on our joyous enthusiasm and enlivening wit to be
the cup of Starbucks® that will get them ready for their
9:10 a.m. class.  

But they will forgive our chicanery, even if they
suspect that we are faking our joy.  They will know it by the
second day, however, if we don't really want to be good
teachers, and they will have trouble forgiving us for that.
Wanting - really, truly, honestly wanting - to be a good
teacher is being already more than halfway home.

2. Good Teachers Take Risks

They set themselves impossible goals, and then
scramble to achieve them.  If what they want to do is not
quite the way it is usually done, they will risk doing it
anyhow.  Students like it when we take risks.  One of my
own favorite courses was a first-year writing course in which
I ordered no writing textbook for the course.  On the first day
I announced, instead, that my students and I were going to
spend a semester writing a short textbook on writing.  It was,
I said, to be an entirely upside-down course in which the
students would write lots of essays, decide as a group which
ones were best, and then try to determine in discussion
what qualities the good ones had in common.  Whenever we
hit upon a principle that the good essays seemed to embody
and that the weak papers did not, we would write it down.
Then we eventually worked our discovered principles into a
little textbook that the students could take home with them.  

It was a risky course.  It was built on a crazy notion
that first-year college students in a required writing course
could, first of all, tell good writing from less-good writing,
and, second, that they could articulate the principles that
made the good essays better.  My students knew I was
taking a risk in setting the course up that way, but because
they knew that my risk was based on my own faith and trust
in them, they wanted me - they wanted us - to succeed.

We teachers have something called academic
freedom.  Too many of us interpret that to mean the freedom
from firing.  I suggest that we should interpret it rather as the
freedom to take chances in the classroom.  I love taking
risks.  It keeps some excitement in what is, after all, a pretty
placid profession.  I like to try things that can fail.  If there is
no chance of failure, then success is meaningless.  It is
usually easy enough to get permission to take risks,
because administrators usually like it when teachers
organize interesting and unusual activities.  

For some risky activities it may be best not to ask
permission, partly because the risks that good teachers take
are not really all that risky, and partly because it is, after all,
easier to get forgiveness than to get permission.  Teachers
who regularly take risks usually succeed, and the more they
succeed the more they are permitted - even expected - to
take risks the next time.  Taking risks gives teachers a high
that is healthy for them and their students.  It makes good
teaching, good learning.

3. Good Teachers Have a Positive Attitude

I don't much like being around people who are
cynical about their work, who complain about students or
student writing or student athletes or fellow teachers or
administrators or trustees or teaching loads or salaries.  I
occasionally succumb to cynicism myself, but I find that I
don't much like myself when I am waxing cynical, and I try
to unwax myself.  I like humor, but not when it is directed
against others. I distrust whiners who put themselves into
the role of victims.  

continued on page 5

Methods of teaching largely determine what
learning occurs. Individuals who are empowered and informed
are likely to arise from teaching that uses intellectual skills
within rich disciplinary and multidisciplinary contexts. Complex
capacities like creativity and reflection are honed as students
encounter knowledge in new contexts and open-ended or
unscripted problems. A student's sense of how knowledge
relates to life grows by grappling with untidy social questions.

Teaching for powerful learning uses a range of
methods, so each student can work up to his or her potential.
Individuals turn information into knowledge through a process
of translation, but their styles of doing so can differ widely. A
mix of individual and collective classroom activities teaches
about independence and about interdependence. Group
projects nurture negotiation skills, conflict resolution,
teamwork, collaboration, and a practical understanding of
people from diverse backgrounds. Since no one discipline
monopolizes particular learning outcomes, a powerful
education repeatedly exposes students to multiple teaching
methods across the curriculum. 

~ from Greater Expectations:  “Teaching for Powerful
Learning”, available online at www.greaterexpections.org.
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There is a sidewalk that cuts diagonally northeast
from Northwood Hall toward the Student Center.  That
sidewalk did not exist when I arrived at Geneva College
in  August 2003.  In its place was a well-worn path
pressed down by a host of sneakers and sandals from
students who had long ago figured out the shortest
distance between the two buildings.

Shortly after my arrival, the brown path disappeared,
replaced by a concrete sidewalk.  The change did not
affect the ambulatory habits of most students - it had
been their path long before it became a sidewalk.  As a
new faculty member, not sure of the rules, I welcomed the
new sidewalk. I, too, could now efficiently traverse
between buildings without feeling guilty about not being
on an “official” path.

I've since learned that Geneva is not a real stickler
when it comes to rules like "Don't walk on the grass".  For
me, that's a good thing, since the new sidewalk would
most likely never have been created had the students
been subject to such a rule.  I've also observed that, in
other areas, not involving sidewalks, students will see a
need and respond in a way that makes sense to them.  

I know the concept of "student as customer" is
anathema to many.  I understand and agree that
changing something in the classroom just to improve
"student feedback" rather than to improve "student
learning" is consumerism for the wrong reason.  But
competitive realities and the changing context within
which higher education now operates should cause us to
consider (or reconsider) this customer analogy.

For example, am I here just to teach, or am I here to
ensure that my students learn?  If my answer is the first,
then I don't need to concern myself much with the
learning needs of my student consumers.  On the other
hand, if my focus is to ensure that students learn, then I
must understand how they learn, why they learn, and
which teaching methods enhance their learning.

As today's learners take a different path than the one
I'm used to or the one I would classify as "being right", I
must be willing to look beyond "what was effective" to
"what is now effective" and, even to "what will be
effective" in the classroom of the future.  I must allow for
the fact that all around me new paths are being created.
By studying where my students are now walking, I see
opportunities to create a new way, a better way, to
encourage their learning.

I'm glad that the new sidewalk is in place.  I'm also
pleased that my students and their world will continue to
change, challenging me to discover their new paths and
to consider how my teaching might better bring learning
to those places where they walk.

Adapted from an article in The Teaching Professor, Volume 19, No.
8. Reprinted with permission from Magna Publications Inc.,
Madison,  WI .  www.magnapubs.com. Subscr ip t ions and
submissions at custserv@magnapubs.com.    
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TLC Holds Open HouseTLC Holds Open House
by Sandra Meyer

Introduction to Successful Teaching Workshops 
by the Po’okela’s roving reporter

The last of the human freedoms is to choose   
one's attitudes.

~ Victor Frankl  

Th e  Teaching and
Learning Center
(TLC) m o v e d  i n t o
" n e w " p r e mi s e s
inside th e Learn ing
Assistance Center in
mid-August this
year. Prior to this,
the TLC had occupied
office space on the
second floor of the MP
building, now part of

the Teacher Education Program. 
To celebrate its "re-opening", the TLC held  a

Blessing and Open House on September 22, 2005.
Reverend Dale Burke, HPU's campus chaplain,
dedicated the center and its offices in a simple but
meaningful ceremony attended by Dr. John Fleckles,
vice president of Academic Administration, several
faculty and staff.

The TLC continues its mission of supporting all
faculty in their efforts to enhance student-centered
learning environments in their classrooms.  Its intention
is to prompt and support community-building,
pedagogical reflection, innovation and enhancements to
teaching.  Faculty may turn to the center for individual
consultations about teaching and learning, by
appointment with Michael Dabney, the center’s director.
Classroom observations can be arranged and
confidential feedback provided through post-
observation consultations. 

The TLC has four computers with high-speed
Internet connection and an expanding collection of
teaching resources in the form of books and video-
tapes.

The center also runs regular workshops to help
foster greater confidence in teaching among instructors.
Participants of these workshops can expect to learn a
spectrum of classroom strategies, including team-
building through cooperative learning, active learning
strategies, dealing with the challenges of contemporary
college students, and how to develop and refine
teaching and reflection strategies. 

Drop in for a visit at MP139.  We are open from
6:30a.m. to 6:45p.m. on weekdays and from 7:45a.m. to
4:45p.m. on Saturdays.

Dr. John Fleckles and Rev. Dale
Burke at the TLC Blessing and Open
House

In early October, the TLC offered, for the first
time a day workshop called “Introduction to Successful
Teaching”. Our Po'okela reporter interviewed Mike
Dabney, TLC’s director, who facilitates the workshops,
and Sandra Meyer, TLC’s administrative coordinator.

Mike, what was your primary reason for
designing this workshop? We know that many faculty
are content-expert but want to learn more about how to
engage students.  Good teaching practice is supported
by research, but most faculty don't learn about that in
graduate school and don't have time to explore this issue
and do the rest of their work.  Most follow their models
and teach as they were taught, sometimes in a style not
consonant with their personality.  We also know that
many part-time teachers come to HPU from outside
academia, and are sometimes unfamiliar both with
HPU's expectations of pedagogy and with contemporary
college students.  We wanted to offer them tools,
guidance, and a chance to meet colleagues and have
fun.

Who signs up? We have registrants from all
colleges, e x p e r i e n c e d  a n d  inexperienced, full-
t imers and adjuncts.  W e ' v e  h a d  some non-faculty
staff who support teachers and wanted to  know
more about  pedagogy.  We hope people will talk to

c o l l e a g u e s
about what they
found valuable.

S a n d r a ,
what does the
T L C  o f f e r
w o r k s h o p
part icipants?
For downtown
sessions, we

validate parking in Kukui Plaza garage, and we give
participants breakfast, lunch, or break-time snacks
appropriate to the time of day.   Each gets a binder of
resource materials, a copy of Peter Filene's Joy of
Teaching, and cold bottled water in the classroom.  Mike
is working on a resource CD.  The small group means
participants get a lot of individual attention.   We send a
reminder a week in advance and print individual
certificates of completion, ideal for a portfolio - even for
framing!

Mike, can you characterize the session? The
overall goal is to improve the confidence and skill of
every participant, and to open doors to new forms of
instruction without being prescriptive.  We encourage
trying new things and taking small risks.  To accomplish

this, I've embedded content inside a variety of teaching
strategies.  Teachers don't just hear about strategy - they
actually experience it.

Details? We look at (a) learning preferences of
the teacher, and how awareness of preferences may
influence instruction; (b) the specific challenges of
contemporary college students; (c) the frequent need to
teach learning skills, and how to embed these into content
instruction; (d) what personality traits and behaviors make
teachers memorable and effective; (e) awareness and
articulation of a personal teaching philosophy; (f) how to
create low-threat assignments with a high probability of
student success; (g) how to write learning outcomes at
the levels of syllabus and of specific lessons, and how
doing these things helps guide decisions about content,
teaching methods, and assessment, and how to decide
on a teaching method for particular content.   

Sandra, what do participants say? We have
received many comments in follow-up e-mail.  Here are a
few:  "The biggest learning for me was examples of new
learning activities and practices which could be used in
(my) class."  "The most significant learning for me was
finally gaining an understanding about what constitutes a
personal philosophy of education, and having the
opportunity to begin formulating it and discussing it with
other participants."  "I liked the introduction of various
skills and techniques that can be applied to teaching, the
time management was excellent, and (I liked) the small
size.  The opportunity for various activities and the
participation by all kept it very engaging."  "It was very
informative and done with such aloha!  Your sharing of
such mana`o `I`o is extremely helpful and it's too bad that
the class isn't a week long" “It was one of the best uses of
my time”.  Mike would love it if you asked him for the full
roster of comments!  

Mike, how is the impact of the session being
assessed? We're comparing a pre-session and post-
session knowledge survey, a technique we learned from a
colleague in Idaho.  We ask participants in follow-up e-
mail to identify a significant learning and something they
would change.  About a month after the workshop, we'll
ask for information about specific changes in teaching or
planning that participants attribute to their attendance.

How does one register? Send e-mail to Sandra
Meyer, smeyer@hpu.edu with your full name, college
affiliation, and status. We'll acknowledge your request,
and if the session you want is full, we'll offer you an
alternative or wait-list you.  


